EVERY SCHOOL A GOOD SCHOOL
CONSULTATION RESPONSE

Consultation Point 1

Every School a Good School lists an acknowledged set of characteristics for successful schools as:

· an ethos which promotes equality of opportunity, high quality learning, a concern for individual pupils and respect for others;

· a broad and relevant curriculum provided for the pupils;

· a school culture of achievement, improvement and ambition - an unwavering expectation by teachers, pupils, parents and the wider community that all pupils can and will achieve to the very best of their ability;

· high quality leadership at all levels which provides clear and realistic direction based on a sound knowledge of and vision for the school, and makes effective use of financial and other resources;

· committed, enthusiastic and competent teachers who enjoy a positive relationship with their pupils and with other school-based staff and who are dedicated to improving learning;

· effective support and challenge from the Board of Governors for the process of improvement;

· rigorous self-evaluation leading to sustained self-improvement; 

· a commitment by all to a planned programme for staff development which facilitates and supports improvement within the school;

· the use of available information and assessment and other data to focus on outcomes and promote improvement coupled with a willingness to work with and learn from others;

· direct involvement of pupils in the life and work of the school;

· good support systems developed and appropriate interventions adopted when required, not only by the support bodies, but also within the school itself; and

· a high level of parent and community involvement and support.
Do you agree that these represent the key characteristics of a successful school?

Strongly

Agree

Don’t know

Disagree

Strongly 
agree










disagree


Any other comments:

Consultation Point 2

The review of school improvement policy has identified the following as the key issues to be addressed:

1. the importance of clarity in relation to the roles, responsibilities, and accountabilities of the key players involved in the provision of education (including DE, ELBs/ESA, ETI and the principals and governors of individual schools) (see Chapter 5);

2.
the fact that poor performance is not limited to schools which are non-selective i.e. school improvement is an issue for all schools (see Chapter 6);

3.
the key importance of self-evaluation leading to sustained self-improvement (see Chapters 6 and 9);

4.
the pivotal role of high quality leadership in bringing about and sustaining school improvement (see Chapter 7);

5.
the clear link between high quality teaching and effective learning with associated issues for initial teacher education, induction and the early and continuing professional development of the teaching force (see Chapter 7);

6.
the importance of a high level of parental and community support for, and involvement in, the life and work of the school and the need to raise aspirations and expectations in order to develop and maintain a positive engagement in learning (see Chapter 8);
7.
the effective use of available information and assessment data to focus on the quality of outcomes and promote improvement (see Chapter 9);

8.
the fact that good performance at the top is masking an unacceptably long tail of underachievement and poor performance by individual schools which is particularly affecting the chances of those young people who already are experiencing barriers to learning, including those with special educational needs;

9.
the fact that SSP has worked for a number but not all of the participating schools.  In general, success has been modest;

10.
the fact that poor standards in literacy and numeracy and under-achievement by boys are problems; and

11.
the key contribution of inspection to the promotion of improvement and its future role in this area.
Do you agree that the above are the key issues to be addressed?  Are there any others?

Yes



No


List any other issues you would wish to see addressed:
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Consultation Point 3
The key principles upon which the new school improvement policy will be based are:
· the interests of pupils rather than institutions are at the centre of the policy and the interventions;
· the roles, responsibilities and accountabilities of key stakeholders are clear; and, in particular, the school, through its Board of Governors and Principal, is accountable for the standards achieved by its pupils;

· constructive challenge from within the school, the Board of Governors, the  wider community and/or/from ELB/ESA is an important dimension for effective school improvement;
· every school is capable of improvement;
· sustained improvement comes from within the school and is taken forward by high quality leadership;
· the improvement process is a collaborative responsibility: school leadership, teachers, other staff, pupils, parents, the wider community, the managing authority, the support bodies (including those providing sectoral support) and other schools and other service providers working together;
· improvement requires a renewed focus on the quality of teaching and learning and the use of assessment for learning in every classroom;
· success is acknowledged, celebrated and rewarded; underachievement is identified and addressed;
· schools identify and address early their own weaknesses through critical self evaluation and school development planning;
· the school makes effective use of data as  an evidence base to help evaluate performance, identify areas for improvement, and assist with target-setting;
· inspection outcomes and the school’s response to them are a critical element in the school improvement process; and 
· all interventions require an exit strategy.

Do you agree with the key principles upon which the proposed policy for school improvement will be based?



Yes



No


Any other comments:
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Consultation Point 4

The proposed roles, responsibilities and accountabilities for the new school improvement policy are set out in Chapter 5 of Every School a Good School.

Do you agree with the roles, responsibilities and accountabilities proposed for the new school improvement policy?



Yes



No


Any other comments:
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Consultation Point 5
Chapter 6 of Every School a Good School, “Improvement: An issue for all schools”, states that regular and robust self-evaluation and effective school development planning are fundamental to the new school improvement policy.  The Department intends to take the following actions to facilitate this:
· initiate a review of guidance on self-evaluation and school development planning;

· in advance of the establishment of ESA, work closely with Education and Library boards, RTU and other interests on the design and delivery of a training package and on ensuring that staff supporting schools in this activity also receive appropriate training.
Do you agree that these actions are appropriate and/or necessary?   Are there any others?



Yes



No


Any other actions:
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Consultation Point 6
Chapter 7 “Ensuring strong and effective leadership” advises that research confirms the pivotal role of leadership in successful schools.  The Department intends to take the following action to improve leadership in schools:
· prepare a new handbook for School Governors which will include clear guidance on the role of governors in setting standards, monitoring performance and ensuring effective teaching and learning in the context of the revised curriculum;

· consider a review of the scope and content of the existing leadership and management programmes to ensure that they equip participants for principalship and management roles within schools;

· determine whether there should be a mandatory requirement for all new Principals to have a leadership and/or management qualification and, if so when; and
· work with the education support authorities to enhance the support mechanisms for new or recently appointed principals.
Do you agree that these actions are appropriate and/or necessary?   Are there any others?



Yes



No


Any other actions:
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Consultation Point 7

Chapter 8 “Involving parents and the community” states that it is essential that parents and the wider community play their part in supporting the work of the school, raising the aspirations and expectations of pupils and valuing education.  The Department intends to take the following actions to effect improvement in this area:
· continue to encourage schools to extend their provision, taking account of the findings in the first two years of the programme and in light of resources available, and ensure that good practice is disseminated;

· ask the education support bodies to prepare resource materials for all schools to use in developing and maintaining links with parents and the community;

· work closely with other Departments to ensure a co-ordinated response to needs at a local level.

Do you agree that these actions are appropriate and/or necessary?   Are there any others?



Yes



No


Any other actions:


[image: image6]
Consultation Point 8
Chapter 9 “Target setting and effective use of information” states that the effective use of data within and across schools is a key element of the school improvement process.  The Department intends to take the following actions to improve the use of data in schools:
· identify a set of indicators to reflect the performance of schools of different types and the context within which schools are operating and keep these under review. Suggested quality indicators are listed on page 15;

· work with ESA and others, including schools, on the provision of a research and good practice website which will provide access by subject and/or thematic area.
· work with ESA on the development of effective information systems to support the process.  The Department will monitor the outworking of the north of Ireland e-Schools Project to ensure that the associated Management Information System provides schools and ESA with a wide range of analytical information for reviewing provision in greater depth, and to support self-evaluation and target setting;

· work with ESA and RTU on training and support for schools in the use of data;

· develop a methodology for determining value-added; and
· once value added measures are available, ESA will be asked to introduce a reporting mechanism to show how schools perform against appropriate value-added benchmark targets.
Do you agree that these actions are appropriate and/or necessary?   Are there any others?



Yes



No


Any other actions:
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Consultation Point 9
Chapter 9 also advises of the Department’s intention to develop a set of quality indicators for use by all involved in the school improvement process.  These indicators will be used to provide an informed picture of a school’s performance.  In addition to these quality indicators, a range of contextual information will also be used.  The indicators to be used will develop over time but will include quantitative and qualitative indicators.
Do you agree that there should be a common set of indicators of performance and context for each school?


Yes



No


Again, we would have concerns about the potential beaucracy that the data collection requirements might bring. It could also lead to a situation where teachers are teaching children towards tests, as happens now too often with the current transfer test.  Many valuable hours that could be spent on basic skills in literacy and numeracy are taken up working towards particular targets. 

Consultation Point 10
Every School a Good School suggests that the initial set of indicators should include:-

· performance in assessments and public examinations;
· breadth and balance of curriculum;
· the quality of the school development plan and, particularly, the targets for improvement;
· outcomes of inspection;
· the quality of the school’s financial management; 
· outcomes of staff, parent and student surveys;
· quality of accommodation;

· range and uptake of extra-curricular activities on offer;
· views of governors /parents/complaints against a school;
· any ongoing relationship difficulties within a school; 

· any collaborative arrangements with other schools or colleges;
· pupil and staff attendance; and
· level of suspensions and expulsions.
Do you agree with the initial set of indicators for primary and post-primary schools?   Are there any others?



Yes



No


Other indicators to be considered:
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The Association of Principals of Integrated Schools ( APTIS) would agree that some of the characteristics of a successful school are those outlined in the document.  We would argue that a ‘good’ school is one which is sustainable academically, economically and socially.  





Our concern if that there is a lack of balance in these three indicators, and that social sustainability is seen as an ‘add on’ to the other two. We would argue that a school which is socially sustainable is one in which children are learning and working together with those of a variety of backgrounds and experiences and of all religions and none. 





With regard to the effective challenge and support for the process of improvement from the Board of Governors, we would as practitioners make the point that it is difficult for Governors who are largely lay people and giving their spare time to the role.  It is also increasingly difficult to find people with the time and commitment to serve as Governors, and more draconian accountability may ‘frighten off’ those we should be encouraging to take on the role. There is no doubt however, that when Governors are informed and aware of the practicalities of the day to day running of the school, that their input is extremely valuable. 





The degree of parental and community involvement in a school can also vary greatly from school to school.  A school with a large number of children from for example single parent families or children with English as a second language may find that practicalities and language barriers limit the input parents will have in the school.  





We recognise that parental support has a massive individual impact on the achievement of an individual child.  We also recognise the ‘cycle of underachievement’ that can occur when parents themselves do not feel confident in supporting children with homeworks, reading etc.  We welcome recent public campaigns which have helped tackle this issue.











x











 In relation to point 1, we would make the point that sectoral bodies are primarily to support schools in promoting the ethos of the school, in conjunction with trustees, Governors and staff.





In relation to the 2nd bullet point, we are of the firm belief, as schools which have all ability intakes, that a large cause of poor academic performance is due to the process of academic selection itself (not the current 11+ system which is only one of a number of methods which have been tried) practised within Northern Ireland at this time.  We believe that our current system of selection is one of the prime contributors to the ‘long tail of underachievement’  We must have, and demonstrate and structure into our system, high expectations of every student.  We would not endorse a response which did other than promote truly all-ability education.




















x





APTIS strongly supports the emphasis on child centred education, As all ability schools educating children with a wide variety of backgrounds and experiences this is at the core of our ethos.





We would include sectoral bodies as organisations that can provide constructive challenge to schools from an insider perspective. 





The process of self evaluation is well developed within our schools, and we believe that data is useful for this purpose.  However we are disappointed that the value added’ element of a school, or individual child’s, progress is likely to be missed within the crude collection of academic data.  We believe that a child centred approach would assist in this ‘value added’ element.  It could allow for a more individual assessment of a child’s improvement, as opposed to comparing a child to all its peers, or comparing data between schools. 





We believe that the process of inspection of schools here has been good, with Inspectors being seen as ‘critical partners’ who work alongside staff and Governors in a professional relationship to agree areas for improvement.  We sincerely hope that the implementation of this policy will allow those constructive relationships to continue, and that we would be able to avoid some of the more confrontational approaches between schools and inspectors that seem to have developed with the OFSTED system in England. 

















x








We would also argue that the partnership between the ESA and the sectoral body for the sector to which the school belongs ( in the case of APTIS, the Northern Ireland Council for Integrated Education) is also crucial to school improvement.





x

















We would in addition to these points, argue that sectoral bodies have a role and responsibility here too, particularly when it comes to Inspectors looking at how the school promotes its ethos and values.   Within the Integrated sector, the support for new schools, or those transforming to integrated status provided by NICIE, and the links forged between schools through APTIS and other means has allowed us to share good practice, and to assist schools starting on that journey.

















We welcome the new handbook for school governors as part of the process of engaging them in how their role can assist in school improvement.  We would however ask that the document is written taking into account the roles of governors depending on the type of school it is. ( eg the role of a Governor at a GMI school)








The Professional Qualification for Headship (PQH) is now a commonplace requirement for new Principals.  We would however argue that care should be taken not to exclude those who have proven leadership and management skills and who have held a Principal’s post for many years but who have not gained the PQH who might be precluded from moving from one post to a new post if it were a requirement.  Indeed some schools in need of improvement may benefit from someone of that experience and ability moving from a post in a similar school.   We would be happy to see the qualification as mandatory for those now seeking their first appointment as a Principal. 





x











We fully support the principle of extended schools, and that schools should be seen as facilities open to the community and available to it.  Many of our schools provide extended school provision through breakfast clubs, after school and homework clubs.   Some do so without any funding at all, and we would argue that more financial and practical support is needed if more schools are to provide this kind of facility.   





We support moves that would encourage government departments to work together to respond to local needs and can see advantages both socially and financially in for example, a local Council and a school working together to provide a sports facility that can benefit everyone.  However we believe strongly that the core function of a school is to educate pupils, and that this must take priority above all. 

















x





We very much welcome the proposed good practice website which we feel could be an effective way of sharing research and good practice.


We have concerns around the emphasis on data collection which we believe has the potential to lead to schools being reluctant to take pupils with special educational needs, English as a second language or social or behavioural problems.  This seems at variance with the inclusive child centred philosophy of Integrated Schools.   Will the benchmarks be published?  Will extra administrative support be available to schools to allow them to collect the information required? We would not want to see the old league tables return by the back door, and would argue that if Every School is a Good School, there is no need for them.

















x











x











We strongly support the concept that the social context of a school, its ethos, its relationships with the other schools in the area, as well as with the wider community should be part the considerations when determining a ‘good school’.  





We would argue that a good school is one which is sustainable socially, academically and economically.  
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