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Introduction

A Shared Future: The Policy and Strategy Framework for Good Relations in Northern Ireland (ASF) makes substantive recommendations on education and how it should be delivered. In 2006 the Government will present the first triennial action plan for implementation (3.1.1, p. 47). This plan will include commitments made by the Department of Education (DE). The following paper aims to assist DE and the Office of the First and Deputy First Minister (OFMDFM) in the task of identifying areas for action and developing mechanisms and procedures that will promote shared education.

ASF acknowledges the statutory duty placed on DE contained within the Education Reform (NI) Order 1989 (ERO 1989) ‘to encourage and facilitate integrated education’ (2.4.1, p. 24). This duty is understood as the education of Protestants, Catholics and Others within a single school. But recognition of the ERO 1989 does not mean that integrated education will be promoted or favoured. On the contrary, ASF is careful to highlight that parental choice must remain a priority (2.4.5, p. 25).

ASF acknowledges that integrated education and denominational schools have an important role to play in preparing children for their role as adults in a shared society (2.4.5, p. 25). It also recognises that an active government policy must ensure that teachers are up to the task. While not all schools will be designated integrated in future, the overall aim is to guarantee that all educational institutions should demonstrate their organisational commitment to promoting sharing over separation (2.4.11, p. 26).

Although there is no evidence to suggest that integrated education will be favoured, ASF does draw attention to the fact that the current divided school system is a drain on the public purse. It also recognises that a reconfiguration in line with the general commitment to a shared society will provide the opportunity to address potential diseconomies of duplication (2.4.6; p. 25). Thus, crucially, the agenda of ASF to promote sharing, and the agenda of the Review of Public Administration (RPA) to rationalise public service provision in Northern Ireland, must been seen as mutually reinforcing.
Education policy aims

The general areas for development contained within ASF are:

· to demonstrably promote sharing in all levels of education;

· to develop opportunities for shared intercultural education at all levels – nursery, primary, secondary and tertiary;

· all schools should ensure through their policies, structures and curriculae, that pupils are consciously prepared for life in a diverse and inter-cultural world;

· to encourage understanding of our complex history;

· to preparing teachers to educate children to be effective and responsible members of a shared society (2.4, p. 24).

In developing specific policies for inclusion in the first triennial action plan, DE is to:

· consider bringing forward recommendations contained in its draft report Towards a Culture of Tolerance – Integrating Education (TACOTIE);

· develop a strategy for co-ordinating the promotion of good relations, involving schools, teacher training, curricular development and youth service;

· encourage and facilitate integrated education and greater integration in education;

· ensure that the challenges of diversity and tolerance are consciously integrated into the development of curriculum of each child in all school sectors, so that every child leaves school with a direct and sustained engagement with the challenges of being an adult in a shared society;

· develop the successful Joined in Equity, Diversity and Interdependence (JEDI) programme through the youth service, including integrating its lessons into the training of youth workers (2.4.19, p. 28).

Implementing Towards a Culture of Tolerance – Integrating Education

ASF recommends that DE considers, in particular, the implementation of its draft report, TACOTIE. This provides a useful starting point for developing a strategic framework for shared education in Northern Ireland. However, we must also be mindful of the fact that TACOTIE, whilst not yet implemented, was first published in November 1998. Many of the recommendations made in TACOTIE have continued relevance and should now be lifted off the page and applied. Still, others have limited relevance for an education system that has witnessed significant changes since 1998. For example, it would now be difficult to implement the recommendations on Grammar school provision without reflecting the Draft Education (Northern Ireland) Order 2006 (EO 2006) and the ending of academic selection from 2008.

TACOTIE must be implemented where relevant, revised where needed, and strengthened so as reflect the centrality of education policy and practice within ASF. In terms of existing policy recommendations, the promotion of a culture of tolerance, as referred to in the Belfast Agreement, must embrace all schools, both formally integrated schools and other schools (8.) More specifically, however, integrated education must be reconsidered within a new strategic, approach planned so as to meet the needs of local communities (10). Integrated education is now the only education sector in Northern Ireland witnessing net growth year on year. There are 58 integrated schools with approximately 18,000 pupils. There are also 50,000 empty places in schools and yet provision for the integrated sector has consistently failed to meet parental demand. 601 children were turned away from integrated schools in 2005, 674 in 2004, 908 in 2003, 680 in 2002, 769 in 2001, 1140 in 2000 and 1000 in 1999.

An Omnibus Survey conducted by Millward Brown Ulster, June 2003, revealed that 82% of respondents personally supported Integrated Education and 81% thought that Integrated Education was important to peace and reconciliation. The Northern Ireland Life and Times Survey (NILT) has consistently indicated that a majority of respondents would prefer to send their children to a mixed-religion school. This begs the question as to what conditions must be created so as the meet the preference for mixing. There is a large gap between the 5.8% of children who attend integrated schools and the 61% of respondents to NILT who would favour some equivalent provision.

	
	Own religion only
	Mixed religion school
	Don’t know
	Other (specify)

	1999
	23%
	66%
	12%
	0%

	2000
	35%
	55%
	2%
	8%

	2001
	31%
	60%
	2%
	7%

	2002
	32%
	60%
	2%
	6%

	2003
	36%
	59%
	1%
	5%

	2004
	34%
	61%
	1%
	3%


Community audits

Individual parental proposals for new integrated schools are likely to continue to rise in the absence of sufficient places. It is recognised, however, that falling rolls and the drive for a rationalisation of the schools estate through the RPA will make new build integrated schools less likely in the future. The challenge, therefore, is to meet parental demand whilst reducing the unnecessary duplication of public services (12.). Here the agenda of ASF in education could support the agenda of the RPA.

In the absence of other information TACOTIE acknowledged that the only means by which demand for integrated education could be assessed would be to conduct a survey in the form of a community audit. Further work was recommended, involving all partners, to consider how assessments of demand/community audits might be carried out and, in particular, what quality assurance controls would apply to ensure objectivity (13.). This recommendation must now be implemented, perhaps through an initial pilot study with a view to extending the process throughout Northern Ireland. Conducting community audits would add significantly to the monitoring and evaluation of ASF (4.1, p. 58). They would help identify geographical areas for potential growth in integrated education and changes in public attitudes, thus, providing a strategic context in which the transformation of schools might take place.

Transformation to integrated status

The transformation of existing schools to integrated status must be seen as a central component of DE input to ASF. Proactive transformation should be pursued by DE through community audits.  Reactive transformation should be in response to parental demand within a local area. Both approaches must receive equal weight. At present the transformation process is determined by legislation that predates, TACOTIE, the Belfast Agreement and ASF.  When considering the future role of the Northern Ireland Community Relations Council, ASF recognises that it may be necessary to amend present legislation (3.2.5, p. 52). This consideration should be extended to DE and, more specifically, to legislation which enables the transformation of schools to integrated status. 

The ERO 1989 provides the current framework in which to implement a transformation process. This is strengthened by the Education Order (NI) 1996 (EO 1996) and Integrated Education: A Framework for Transformation, published in 1997. The ERO 1989 empowered Parents and/or full boards of governors to request that an existing school should become integrated. Education and Library Boards (ELBs) were required to respond to parental requests for information on integrated education and the routes to achieving controlled integrated status. At a day-to-day level ELBs may also provide advice on transformation to integrated status, the legal responsibility according to Schedule 6 of the ERO 1989 lies with DE. At a practical level, however, all advice and support services tend to be transferred to NICIE. 

The EO 1996 offered a slight amendment to the transformation process by closely defining duties for submission of proposals to transform as well as altering the requirement to have two resolutions from the board of governors of the proposing school to one resolution.
Integrated Education: A Framework for Transformation further defined the process. According to Article 1a ‘Transformation is a process of change of status of an existing school to integrated status arising from a desire to provide an integrated school in an area. The process is determined through consultation with the local community and a decision by parents expressed through a parental ballot.’
The key consideration in the framework document is that of pupil balance. Schools are not required to demonstrate any pre-existing level of integration. Rather, schools wishing to transform must demonstrate the ability to achieve a minimum of 10% of their first year intake drawn from the minority tradition. This is defined in Article 64 of the ERO 1989 as ‘Protestant’ or ‘Roman Catholic’. The objective is that within 10 years the pupil balance would increase to no less than 30%. It is important to note that this proportional balance is not a strict legal requirement.  Article 66 (2) of ERO 1989 defines an integrated school as one in which ‘the management, control and ethos of the school are such as are likely to attract to the school reasonable numbers of both Protestant and Roman Catholic Pupils.’ Without a judicial decision, however, the DE determination on transformation and balance may be open to challenge.

The DE Framework document also indicates that changes to the board of governors are also necessary during the transformation process. Schools are required to provide the DE with a detailed action plan for implementation. The Framework Document provides for an annual return to DE of statistics on religious balance and a review of progress towards integration after 5 and 10 years.

In practice, transformation has only affected controlled schools. To date no Catholic maintained school has transformed. Moreover, it should be noted that special schools, nursery schools and voluntary schools are precluded from transformation under Article 68 (2) ERO 1989. Herein, lies a significant challenge that DE must been seen to engage with through ASF.  The Trustees and Council for Catholic Maintained Schools (CCMS), DE and NICIE, should be central to an emerging dialogue. During the initial TACOTIE discussions, CCMS advised that Trusteeship is incompatible with Transformation. This view was taken on board and as a result it was agreed that alternative models of integrating might be examined. 
TACOTIE recommended that while the option of new build should remain open for individual groups to pursue, the availability of a transformation option should be actively investigated within a clearly defined timescale before a proposal for a new school is considered under the formal development approval procedures. The suggestion was that this role could be carried out by a group consisting of ELB/NICIE/Transferors representatives (35.). CCMS felt that it was unable to take part in this process, thereby excluding in excess of 520 schools with an enrolment in excess of 134,000 pupils from representation in discussions on transformation and new models of integration. DE in committing to ASF and transformation should now implement the TACOTIE recommendations with the addition of CCMS representation.
Effective transformation requires cultural change in a school and this is inherently difficult to achieve. There are major implications for management, appointment of teachers, the curriculum and the pastoral system. Advice and support are necessary if effective transformation is to take place. Transformation should be a central element of the ASF commitment to ‘encourage and facilitate integrated education and greater integration in education’ (2.4.29, p. 28). The following TACOTIE recommendations should be revised and implemented:

· an agreed information pack which covers all options and offers clear guidance on what is necessary to qualify for integrated status should be drafted centrally by a group representative of all partners using the present DE draft as a starting point and issued by DE;
· roles and responsibilities of all interested parties should be clarified and co-ordinated;
· more resources should be available to support curricular changes, staffing pressures and improved pastoral provision;
· the concerns of the teaching staff affected by transformation and the key role of the principal also need to be considered and addressed; in particular, adequate training is necessary for principals, staff and governors to prepare them for transformation, and for their leadership roles in bringing it about (36.).

In addition to implementing TACOTIE, the transformation process needs to be revised and strengthened. DE should take the opportunity of the first ASF triennial action plan to:

· clarify their position on grammar schools who may seek to transform to integrated status prior to, or as a consequence of, the post-primary review;

· provide a legislative definition of integration so as to prevent schools claiming integration in the absence of official integrated status;

· reconsider the designation of ‘other’ within pupil balance. The categorisations of pupils might be extended to reflect a transformation policy fit for purpose in a 21st C multi-cultural, multi-faith and multi-national society.
Alternative models of integration

In the context of encouraging and facilitating integrated education through ASF, it must be recognised that the number of respondents to NILT indicating a preference to send their children to a mixed-religion school is inconsistent with the number who actually choose to do so, or who try to do so. This inconsistency may be due, in part, to a perceived difference between mixed-schools and integrated schools. TACOTIE acknowledged this potential distinction and recommended that alternative models of integration be explored so as to widen the options available. 

In particular, the draft policy indicated that evolving partnerships and co-operation arrangements in other countries might be worth exploring, and their relative merits assessed. While preserving the ethos of particular forms of education, it was noted that provisions in many other countries afford viable and effective 'open' schools (15.). There are, for example, 19 schools jointly managed by different Christian Churches in the United Kingdom (England and Wales) and one in the Republic of Ireland. No research has been provided, however, by DE since 1998 on the possibility of transferring such models to Northern Ireland and this should now be considered as a means of engendering discussion between the key educational stakeholders on possible ways forward. A development of this sort would meet the general education policy objective in ASF to afford new opportunities for shared intercultural education at all levels – nursery, primary and secondary (2.4, p. 24).
Promoting a shared education system

Although the encouragement and facilitation of integrated education must be central to DE commitments to ASF, it must also be recognised that shared education does not mean all children together in some purist understanding of integration. Rather, the Northern Ireland education system is best conceived of as a continuum, with schools that have a single identity pupil profile at one end of the spectrum and integrated schools with an optimum mix at the opposite end. In between these two poles there are an indeterminate number of policy options covering issues such as curriculum, school ethos, citizenship teaching, religion, language and history, sport, school management, the staff profile and teacher training. In any given context there will be a necessary variety of educational options required to meet parental demands.

Beyond formal integration, the concept of developing a broader notion of shared education in Northern Ireland was central in TACOTIE. It was recognised that, for a variety of reasons, schools with mixed enrolments may not wish to undertake the formal transition to integrated status, and yet the provision of a curriculum which recognises the diversity of pupils' backgrounds and an inclusive environment represents a major challenge to mixed schools. There have been important developments within education towards a more inclusive society. Many schools have participated in initiatives based on the cross curricular themes of Cultural Heritage and Education for Mutual Understanding, as well as the Schools Community Relations Programme. This challenge remains, however, and best practice needs to be mainstreamed. In particular, the integrated sector, has vast experience of dealing with difficult issues such as sectarianism, racism and conflict resolution as well as teaching children about diversity, respect and tolerance for others.  This information and experience should not be wasted.   There are opportunities for other schools to learn from the integrated experience rather than re-invent the wheel.

TACOTIE identified potential needs in mixed schools, but no formal assessment has yet taken place. In addressing the demands of mixed schools, DE should consider commissioning a needs assessment exercise for:

· additional teacher education or additional sports facilities to cope with the challenges of pluralism for the curriculum;

· teacher recruitment from the minority community in schools;

· co-opting additional Governors from minority communities;

·  additional resources to support such requirements provided they are genuinely additional to normal financial requirements.

Teacher Education

The RPA did not make any recommendations regarding the two main teacher education university colleges recently. They are for the time being, to remain as separate entities. It is recognised that whilst Stranmillis University College has a growing number of Catholics following its courses and St Mary’s University College and Stranmillis University College both have a growing number of international students, collaboration between the two Colleges remains limited to one or two days a year through the inter-college diversity programme for BEd students. The partnership between the colleges should be enhanced and encouraged in the sharing of space and resources. This would ensure an efficient and effective use of finance. Rather than duplication of courses, there could be different courses offered at each college. This has already occurred in the joint colleges Masters in Education programme, but should now be extended. Other teacher education institutes could also share some of their experience of a mixed intake of students. 

At the very minimum, there needs to be a recognition that teachers are teaching in a divided society. Douglas Osler in his ‘Policy Review of Teacher Education’ (2005), talks about ‘the importance of catering for and acknowledging the legitimacy of diversity.’  The review also highlights the need for teachers to understand each other’s sector and a deepening understanding of where pupils are going or have come from through the development of generic teaching skills. Although Osler suggests Citizenship Education should be analysed in terms of content and skills, and that this could be offered as an additional qualifying course, it is perhaps necessary to look at how some of this content and these skills can be developed as part of the generic recommendation. There is an urgent need to embed good relations work in all levels of teacher education, including ITE, Induction, EPD, CPD and also in preparation for headship (PQH) and training for members of governing bodies. At ITE level the possibility of placing students for some teaching practice in schools of cultures less familiar to them should be considered in order to develop their ability to understand and respond appropriately to diversity. Such development of multicultural competence should be adequately encouraged and supported by the universities and colleges of teacher education.

Furthermore, there are approximately 35,000 teachers in Northern Ireland.  Of these, around 1,200 are teaching in integrated schools. These teachers have had no opportunity to benefit from any form of formal education or training that prepares them for working and teaching in the integrated sector. Both college level and In-Service training should be made available to train new and existing teachers who are new to integrated education.

The promotion of an ‘integrated partnership’ across Higher Educational Institutes (HEIs) and Curriculum and Advisory Support Service would be of benefit to ASF aims and objectives. Students should be required to reflect on their own background and experience, exploring diversity and prejudice and their role in creating ‘safe enough’ spaces in the classroom to give opportunity to their subsequent students to do the same. This process of learning should be managed in initial teacher education to ensure that it is actually carried out and carried out in a consistent and regulated manner. It is reasonable to assume that a newly qualified teacher who has not been encouraged to embrace the issues of diversity and the methodologies required to handle sensitive issues in school, will be less likely to prevent conflict between children, young people, staff and parents. The absence of appropriate community relation training may stifle learning or, worse. It can lead to judgements based on personal experience. Knowing when to intervene appropriately requires a set of skills learned through experiential methodologies. It would be relevant under ASF to encourage teacher educators to be required to participate in diversity education through experiential methods. This would fit in with DE recommendations for teacher educators.

There is an acknowledgement that even in an apparently homogeneous classroom, pupils have diverse needs. There are lessons to be learned from initial social work education where pupils are encouraged to explore their personal values and differences. This would tie in with the ‘Values Based Approach to Teacher Education’, a three year funded project by Alan Smith, Alan McCully et al. There will be some lessons to learn from this project, not least in how teaching employment opportunities are advertised.

ASF recognises that teacher education requires joined-up policy and practice with a lead taken by DE and the Department for Employment and Learning (DEL). More specifically, ASF recommends that collaborative efforts are made with the local universities so as to ensure that in future the curriculum prepares new teachers and provides opportunities for them to share training in schools of different types (2.4.20, p. 28). In addition, ASF recommends that early professional development training for existing teachers be focused so as to ensure collaboration between those who teach in different types of schools (2.4.20, p. 28). Such recommendations require strategic direction from the two lead bodies, DE and DEL. A working group to include DE, DEL, CRU, CRC, CNaG, CCMS, NICIE, ELBs and representatives from the School of Education at Queen’s University Belfast, Stranmillis University College, St Mary’s University College and the School of Education at the University of Ulster should be tasked with developing future policy and practice in this area, with recommendations presented to the relevant government Ministers.

Teacher Employment

ASF has nothing to say directly concerning the employment of teachers. Yet the situation regarding teacher exception from The Fair Employment and Treatment (NI) Order 1998 is in a state of flux.  In 2004 an investigation by the Equality Commission for Northern Ireland (ECNI) — The Exception of Teachers from the Fair Employment & Treatment (NI) Order 1998, An Investigation by the Equality Commission for Northern Ireland, December 2004 — led to the view being expressed that ‘the exception of teachers from the legislation outlawing religious discrimination should at present be retained for mainstream primary schools only’.  ECNI further notes ‘the particular value which shared education provides to Northern Ireland as our society grows in diversity of cultures and traditions’. CRU, DEL and DE may wish to take further advice on this issue, so as to ensure that employment opportunities for teachers will reflect the vision of sharing promoted by ASF.
Joined-up policy and practice

Since 1998 the Government has been committed to exploring ways of providing mixed housing. The Northern Ireland Housing Executive (NIHE) is committed to promoting mixed housing where it is practicable, desirable and safe. With less than 10% of social housing integrated, segregation gets in the way of meeting need and prevents the best use of housing land (2.5.2, p. 29). To promote integration, NIHE has established a dedicated Community Cohesion Unit. Sustainable integrated residential areas will require public services that meet the needs of those who live there. But public services must also be seen to work in a joined-up way, and promote ASF. Education is critical to the development and success of integrated housing. DE must build and facilitate a working relationship with NIHE and other key stakeholders to ensure that housing and education policy are complementary.

One option suggested in TACOTIE, that might open discussions between DE, NIHE and others, was that as a priority the opportunity for establishing controlled integrated schools in new build housing estates might be pursued before any other controlled option (11.). In addition, of course, promoting greater integration in existing communities may require that NIHE, DE and others engage in dialogue concerning the process of transformation to integrated status.

Impact assessment, monitoring and evaluation

Improving relationships between and within communities in Northern Ireland is a long term goal. With this in mind, ASF acknowledges that the impact of policies must be monitored and evaluated. One possible means of evaluating the overall impact of ASF is to measure any increase in support for integrated education. Conducting community audits to assess the demand for integrated education in local areas is one way of gathering necessary data for analysis. As well as helping to identify geographical areas for potential growth in integrated education, thus providing a strategic context in which the transformation of schools might take place, community auditing would also identify changes in public attitudes. The Community Relations Unit (CRU) in the Office of First and Deputy First Minister may consider developing this approach in partnership with DE. Existing research capabilities and expertise should be harnessed. The local universities have substantial experience (e.g. Northern Ireland Life and Times Survey), as does the Northern Ireland Statistics and Research Agency.

The 'deliberative polling exercise' is one way in which current and future attitudes towards education in Northern Ireland might be measured and evaluated. The deliberative poll operates by selecting a representative sample of society and asking their opinions on a range of questions concerning education.

Secondly, the same sample is then sent a balanced set of briefing materials detailing pros and cons of different policy approaches. Thirdly, the sample is brought together to discuss the materials and to ask questions of policy experts in the field. Finally, the sample is polled once again regarding their (revised) attitudes towards education. Although it is difficult to specify precisely in advance what conclusions the sample might arrive at, evidence for existing deliberative polling exercises clearly shows that the conclusions reached are much better informed, much more likely to be sensitive to arguments from opposing sides, and much more given to compromise on contentious questions and issues.

In addition, it is necessary to monitor and evaluate the impact of existing and new policies within education. In the absence of other information the only means by which impact could be assessed in education would be to conduct comparative impact assessments across the existing education sectors. DE in partnership with CRU should engage key educational partners, NICIE, CCMS and ELBs to determine a suitable area for conducting an initial pilot project. The parameters and qualitative indicators of this assessment and the methodology to be employed will all need to be discussed. DE may consider engaging educational specialists and academic researchers to help progress impact assessment.

Budgeting for shared education

The Northern Ireland Draft Priorities and Budget 2006-2008 notes that ASF will provide the basis for addressing the human and economic costs of division and for shaping public policy, practices and institutions to enable good relations to grow. DE is named as lead body for a budget enhancement of £50 million to be distributed equally over the periods 2006-07 and 2007-08. Although positive statements about ASF are made in the Priorities and Budget these sentiments are not clearly reflected in the Priority Funding Package for Education. The additional £50 million for education needs to be targeted towards supporting inclusion and not compounding division, in the overall context of demonstrating that separate but equal is not an option and in the recognition that adapting public policy simply to cope with community division holds out no prospect of stability or sustainability in the long run (1.4.1, p. 15).
ASF states that if some of the public expenditure costs of division can be recovered they may provide a windfall for investment either in good relations building or elsewhere across the public service (3.5.1, p. 55). Such an approach will only be possible with significant, upfront investment by Government to enable the implementation of ASF. This should be prioritised within the education budget. At present £4m of DE £1,955.3 million budget is allocated to community relations. The DE budget 2006-08 needs to be audited against and complement ASF which sets out a new vision for Northern Ireland where good relations cannot be built upon unequal foundations, where Government policy will be to facilitate the development of a shared community where people wish to learn, live, work and play together and to this end, all public services are to be delivered impartially and guided by economy, efficiency and effectiveness.

Education and ASF
	Over-arching Objective(s) 
	High-Level Outcome Statements (derived from existing priority areas)

	To demonstrably promote sharing in all levels of education

To develop opportunities for shared intercultural education at all levels – nursery, primary, and secondary

To ensure that all schools through their policies, structures and curriculae, prepared pupils for life in a diverse and inter-cultural world

To encourage understanding of our complex history

To preparing teachers to educate children to be effective and responsible members of a shared society
	1. The recommendations contained in the draft report Towards a Culture of Tolerance – Integrating Education (TACOTIE) will be further developed and implemented

2. A framework strategy for co-ordinating the promotion of good relations, involving schools, teacher training, curricular development and youth service will be developed

3. Integrated education and greater integration in education will be encouraged and facilitated within a new strategic, approach planned so as to meet the needs of local communities
4. The education curriculum will be developed to ensure that each child in all school sectors, leaves school having experienced a direct and sustained engagement with the challenges of being an adult in a shared society

5. Teacher training will be designed so as to ensure to educate children to be effective and responsible members of a shared society

6. The Joined in Equity, Diversity and Interdependence (JEDI) programme will be further developed through the youth service, including integrating its lessons into the training of youth workers (2.4.19, p. 28)




	High-Level Outcome Statements 


	Indicators for measuring achievement 
	Data for gathering information on indicators 

	The recommendations contained in the draft report Towards a Culture of Tolerance – Integrating Education (TACOTIE) will be further developed and implemented


	
	

	A framework strategy for co-ordinating the promotion of good relations, involving schools, teacher training, curricular development and youth service will be developed


	
	

	Integrated education and greater integration in education will be encouraged and facilitated within a new strategic, approach planned so as to meet the needs of local communities

	
	

	The education curriculum will be developed to ensure that each child in all school sectors, leaves school having experienced a direct and sustained engagement with the challenges of being an adult in a shared society
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